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Introduction

f .,
It will be noted immediately that | hgve deviated somewhat from the

title of the paper that was suggested by the planners of this meeting.

My reasons for this change center on-the pelief that "bridging the gap"

v

has an |mpl|C|t negative connotatlon, it suggests the necessity to-some=

how make up. for a condltlon. As wnll be clear fl)m much of the text of

”fhis paper, | take a spmewhat‘more optimistic point of-V|ew. Therefore,

”croséing the bridge," for me, has a more positive tone than ''bridging the
gap® | would like to believe that we [have the necessary knowledge, skill,
and will to work with new teachers- such that they can cross the'bridge

PRl

that exténds from their preservice teacher preparation programs to .on-

_going educational situations. [ e

The remainder of the paper consists of three sections. In the first

the” development of programs aimed at ...

strengthening the professional power of new teachers. |In the-second are

included ways to promote the accomplishment- of that increased power with

3

section advances a set of broad-guaged

4

. proposals for action by educatorfs, policy makers, and researchers. Each

section is begun and organized 9 a question.
What follows emerges out ¢f almost three decades of experience in

educational“settings, from classrooms and schools thrnugh national agencies,

universities, and participation in broad-scale research and development



efforts, including ones aimed at teacher education in preservice, induction,

~and inservice situations., Some of the content .of this paper can be sup-

ported By research, other by disciplined observatéon, and stdll ;ther by
vélues held by me and by others rega}ding the role of elementary and
segbnaary'education in the United gtates. In"ﬁombﬂnation, the content is
a point of view that may be helpful in thinking of the teacher.education

aspectsqof'a person's first wyears of teaching.

‘What Do We Want to Accomplish with New Teachers ?

As is true for most, .if not all, institutional endeavors in a cpmplei
society and a period of competing claims for resources, it is difficult
, 4 ' ' N ot

to sort out the "ends in view'" that are, .or might te, widely agreed to by,

___persons inside and outside the institutions. This is certainly true of
'sﬁhools whgrefshrinking:enrollménts, declining public confidence, aﬁd
sharply-framed quéstions about effectiveness are tied, at léast:implicit‘ »

ly, tg re&ucad funding’for schools. As schoollpeople, from bbard members

to administrators to teachers, move through the ''dailiness' of their busi-

ness, jncreasingly’caught_ubm?ﬁmhhé£fmight'be called '""band-aid therépy,”_

_too often neglect the long-term goals in favor of the immediately pressing
- short-term ones. < |
| agree with the Holmes Group, a newly-formed collection of concerned
deans and professors in colleges of education, thgt teacher education has
_Béen left by the wayside in a'sort of third-class c}tiZenshfp aiatﬁs as”"”
~colleges and universities pursued the more typical higher education goals
of reséarch prodﬁctivity.' THis group, most members from prestigious;

research-intensive universities, holds that teacher education must once

again assume a central role in.their institutions.

.. . not to mention the administrivia of taking care of business, they. and we . ...




| also agree with the Holmes group in its contention that for teacher

education, presuervice through induction to inservice, to undergo profound

¥

.and mean.ngful changes, it is necessary to institute a vigorous re-

examination<oT‘What kinds of schools and what sorts of teachers are
most desired for this country, at this time in our shared hisfory;

'Cénsequently, I will 6ffer a brief characterization.of an "ideal"

" teacher, a pictufre that provides some substance and a serse of direction.

_ basis'in truth. Are teachers in general _unaccomplished learners, persons

for the recommendations that follow in regard to working with new teachers

during their first years out of a professionél preparation program.

Y e S . » .
it is important to sort out personal attributes, cognitive and per-

sonality variables, over which we have little ‘control once a person is

Lo

accepted into a school setting as a teacher from the professional skills;'tl

knowledge, and values that have been and continue to be more amenable to
educational intervention. ™ Much of the ¢current criticism of teachers,

new and experienced, focuses on personal'éitributes such as ability to

learn, general intellectual capacity, and the like. | do not believe we

should ignore these griticisms. We should, instead, assess carefully their

~ who have not mastered the most basic of communication and numerical skills?

F

to 'be able to answer that question_with any surety.

Given the possibility that there are numbers of new teachers who are

_ truly characterized as ''the least and the dullest'' rather than ''the best

and the brightest," | take a position about the ideal teacher as being
someone who can piovide evidence that s/he is an accomplished learner,
someone who has demonstrated therability to do what will be expected of

students in elementary and secondary' schools. Moreover, | look for proof

m“"*1>think”nqt:j But, we must devise means beyond-tne most simplistic ones—— — -~ —-
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that the prospective or new teacher has a value toward continuing to

. Fearn, as a unique Individual in a complicated society as well as a

member of an important occupational group in the culture. Evidence

to support such claims lie in the arenas of caommunication skills as

-well'as in college transcripts, in human interactions as well as in

diplomas and certifigates, in points of view as well as in responses to

the National Teacher Examination. "2' . . e '
In terms of professional skills, knowledge, andvvalues; the ideal

teighgr for.me .is one.whomhas{mer_Ls~work+ng”d+++géntﬂwFibward;'a:Tﬂ?ﬁr””“““

grasp of basic pedagogical skills. By basic, | mean those'teacher behav=

iors that, without which, little learning can be accomplished by studenté

..in _classroonfs. . These include classroom organization and management, ... ... . .. . . .

diagnosis of individual learner strengths and weakhesses,‘grouping of
students for the purpose of achieving efficiency ¢f instruction (as op-

) R rj . B - ) T “v‘--\/“ - .
posed to-''sorting' students according to personal preferences), selection

of appropriate instructional resources, maintaining a safe environment

for learning, adding to that safety evidence of respect fbr-spudents,

and understanding and- responding to-curriculum requirements that-are - - »~f~»4&@ -

-in p\ace-in-the system, the.school, and- the classroom.

v

But, these are the most elementary of expgctafions; ones that are
S}obably accomp]ishéd more by training than by education, Beyond them
is a set of expeétatiéns that are probably more difficult to achieve,
}ess easily measured,rand‘not so readily articulatea (or agfeed to). |
believe strongly that the best teacher is one who is feflective,‘delibera~.-
tive, éndlcéllaboratfve. These three words sqbsume a host of behaviors

and values; ‘they provide an orientation to doing the work of teaching as

well as force making that orientation a reality.
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iBy reflective, | mean that teacher who takes seriously the need

o

~to think systematically and: carefully about his or her actions, knowledée,; o

qnd positiqns about providing educational oppofiunity,tq students. This

is someone who looks at student behavior in relation to teacher behavior

and not as an unrelated phenomenon that somehow exists outside of the
teacher's sphere of influence. This is a teacher who uses a variety of

information to think about teaching gnd learning and schooling. S/he is

"with it'" in the -best sense of the word, aware of subtle as well as dra-

matic s hlfts in student attentnon, classroom ckimate, reSponS|veness to

"instructional materlals. ThIS teacher is also aware of the currents in

the local communlty and the broader socnety, the: explicit and |mpI|C|t

“=-new needs - for knowledge and” srnll by students. S/he collects enformatlon;‘Lw

o

~and uses it. The reflecrlon on the information can be immediate as in the

a

case of abandoning a pre-set lesson on 'our Colonial past' when an unusually

beautifu! butterfly flutters at the window of the classroom. Likewise,

-]

the teacher reflects on an accumulation of information about events, test

scores, student responsiveness, and so on such that s/he can make critical

‘instructional deciSions'basedvon'knowledge rather than on a prescribed

‘curriculum, the nent page in a textbook, or whim.:

The teacher who is delnberatlve is one who consistently uses the pro-

ducts of reflection. As implied above, this teacher understands the basic
and fundamental relationship between goodh]udgment,_the,demands of the
schooling siteation, the nature of pedagogy, and the characteristics of
the students in the classroom. The outcomes of a deﬂiberative stancevabeut
teaching can be seen in many classrooms in these United States as teachersA

work alone or together to, in some cases, "make the best of a bad lot'" or

make more positive already satisfying .learning places. This may take the

form of a new piece of curriculum, a unique means to spark interest of stu-
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dents, discove? "dditional resources to support learning, devis? par-
}icu]arly relevant ways to reward student aqcomaljshment, and so on. At

issue here, of course, is that seldom does any professional deserve pro-
. 5ou . H

fessional status by only.preserving what is =- almost by definition, a o
professiohal is one who moves the profession forward. ' This is the out-
come of deliberation and reflection.

| Schools seem:tq have been constructed, physically .as well as organi-

vzationally, to prevent ‘collaborative behavior on the part of teachers and

- administrators. Teachers are isolated fromr one another by classroom walls,
lockstep schedules, restricted (or non-existent) opportunities to interact

around issues of teaching\and(learn@ng, and then.reduced to the level

. —of .servants..of ‘bureaucratic-policies.and procedures.. And yet, it is.quite_ . ... . ...

Q

~clear that the most effective schools and the most effective teachers are

characterized by a high level of interaction and colléboration,Tthnjust,_._Wﬁm;dm_w__

n

in terms of personal regard for one another on social .occasions,

but alsa in terms of professional activity. This éctivity_is sharply fo-

cussed upon thg best means't§ wofk-together toward accomplishing the im- .
: ‘porgént goals of schooling.'“Teache;s-who collaborafefare-teacheréwwho

1

- share their best practices, work- toward ameliorating their frustrations,- -

© concentrate on developing shared understandings and values, and keep either,

at bay or to a minfﬁum.those barriers to_working interactively.

This.brief picture of an Qideal“'teacher suggests someone who is
skillful and’knpwledgeable abouirthe work of doing teaching, is continuing
to learn about that work, thingg about his of her activities such that

-decisions are made bascd more on evfdence than whimsy, aécumu]atesuinforma-

tion for the-purpose of using it as a means-to advance the science and art

of teaching, and works with others toward identifying and solving the



~ the popular press as well as_in 'some educational circles, suggests that .

"dilemmas that have and will forever characterize large-scale efforts to

educate a citizenry.

How Can the Inductuon Pernod of Teacher qucatson Contrnbute to the
Development of the ''ideal Teacher?” C e

Although most of us have known beginning teachers who bring the
attributes and characteristics | have mentioned to“teaching, those in- .
stances are probably very few. If this is true, it.becomesfimportant to.

think careful]y about how persons new to teaching can be helde durtng

“their flrs\ /;ars to begin the oftem duffaault bu} equally- oftan rewardnng

-path_toward excellence in teaching. Given the=constra|nts_placed upon the

,preparé;ion and presentation of this paper, | wi)l suggest only four areas *

@
9

of activity that seem to have promise. DA T e

Influential Selectivity. The current state of affajrs, as reported in

hothing much can be done about the so-called inferior quality of teachers
enteriﬁg the profession or.students entering the programs of preparation
that lead to teacher ce- ification. This doomsday scenario, obviously,

does not appeal to & number of us.

Although it is a\somewhat-}adical sténte, | believe it is absolutely

Q N +

necessary to rnfuse adm|55|on to preparatnon programs and to the teacheng"

ranks persons for whom there ‘is evidence of.a deficient educatlonal back-

ground. | want to be very cle;r, howeve;, that | do not mean simple te;ts
of basic skills only,Qa]ﬁhough_it is .important to,iﬁclude as a test of

future sﬁccess some means of determiniﬁg a teacher's(grasp_of'the_basic

"stuff'' of schooling,

-

The major issue for many concerned about teacher effectiveness in-

volves the knowledge and skill directly related to doing the work of teaching

" and not solely language and number proficiency. The depth and breadth
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'51as it ralates’to‘how ﬁnowledge is translatcd and segmented for elementary

of the new teacher s undcrstandnnq of the . currnculum not Just from his

or her acromplnahm nt within the dnscxplnno -but—also ethe understandlng

~and secondwry students, the new teacher s grasp- of what research says

about: teacher effectnvene:s

/ ' .
the skllls of relatlng in posntlve ways w1th .

©

students and tolleagues, the awareness- of resources thaL are most power-

1}
ful in the promotlon of Iearnlng - Lhese and many other phenomena are

essentlal to being a good teacher

b}

, they are essential as stated

and: |e||f|able outcomes of teacher educatlon programs, Parenthetically, e

"

they are t0uched lightly |f at all by most current tests for proSpectnve

_teachers.

R

e

My term, infiuential selectnvnty, thougw, suggests more than a 5|mple

get involved with the programs of preparation such that.we not only Know

>'or”not~so-51mple sortnng device aimed at prospectsve or new teachers. It

grams than‘hasfbeen~typica|.

and skill we value from those that do not.

iS 3

We must together sort out those programs of

'Suggests that bractitioners,”policy makers, and professional organizations

~ engage in a much more thorough examination of teacher preparation pro-

‘teacher preparation that do, or apoear to produce teachers whose knowledge
- Our-standards must rise above
and move beyond numbers of books in-college libraries, labels tacked on to

courses, professorlal testlmony about course content, and so on.i We must -

abaut what goes on aﬂﬁ-dhat consequences result. We must develop a set -

various parties to the action such that rational decisions can be made

qrofrpartnershipg that join together the interests and concerns o the

about such vital issues as teacher selection (Some programs simply do not

meet our standards and,

program approval (although difficult to admit,

therefore, their graduates probably won't either),

t is a growing realiza~




tion on the part of some that selecteo programs should probably be

=vshut down- despite.-the fiscal realities of keeping. teacher educatnon
alive from selfish institutional interests), program renewal (activities
designed\to bring a program in alignment with strong and cleariy stated

.expectations),’and increased allocations of resources (keeping alive and

strengthening the best programs of teacher preparatuon) -

9
.!

This proposal IS not meant -to be Draconian or unduly harsh. 1t is
- meant te provide apublif‘and exellc1t charge to teecher educatgrs.v Meny
of us in this.country are ready and willing to work together toward
_high qualnty teacher preparatlon 'so that new teachers are effective
teachers. For those who are unwilling to join that effort, my‘ﬁuggestlon“
IS to get“oqt”of“theeway~offyoureown.accondeoryyoumrlsgtthengrqutggggrﬁjlr
of concernea educators as well as ever-larger numbers of the general pub-
. ’ 8 e
lic. : - - : “ '
Seleetion, then, shhu1d be viewed as a dual oppertunity in_relation

to the appointment of new teachers; the tescher candidate himself or her--

self is bound to provide necessary evidence of potentlal and the teacher

'"preparationalnstntutnon is“bound to prqude-necessary~evudence regardtng_w,,”,t

* the knowledge and skill expected by the program of the teacher candidate. .. ..

Schoo! and Teaching-Focussed Initiation of the New Teacher. New

(a3

members of every préfessional or occupational group are initiated into
- the workforce in ~some mann%r or another. The nature of.those entries

duffer. of course, but the general |ntent is usually 01. on the- one hand +o

-

- welcome the novice and, on the other, use the inltnatlon as a way to en-
“sure that the newcomer is helped to be successful durlng h,s or_her

first days or years. . : _ g

In school systems, of ‘course, the intention is for new teachers to

i0
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mcve easily into classrooms and schools and then demonstrate their
zgkillslasrgcgchefs.;s]t is unfortunate but often true that the initiation
rites for, new teachers are haphazard at best and confounding at worst,

. - . A - . .
It is not uncommon for new teachers to be confronted with a maze of
non-teaching, non-school isgues upen entry and then left to their own

devices in terms of getting about the actual business of prepqriﬁg to

teach anaas‘yet unknown group of young people. This approach to the new
teacher can be called either ''sink or swim' or "it's up to the teacher
to use.his or her best judgment, we don't interfere." Either way,.it is

an unacceptable means to ensure quality instruction and a probable death

v

"blow to many newcomers to <teaching.

__[Four lessons have been learned about beginning teacher entry into ' _._
N XX‘ .

schooﬁ[ggi@iﬁgs.:”These lessons are supported in some measure by research

b T P °

Y levmmm el e e-

-

and’ in greater measure by testimony and observation.
First, minimize “the procedural and emphasize the pedagogical. Use

‘the new teacher's first hours and days in the system to focus on what
N ) ) : .
~-schooling -and teaching mean in the system, Talk with (not at) the new

-teachers .about the-central .issue

_______ L matérihls,;approaches to .instruction, .expectations for learning, nature
““of the local community, characteristics of students, support systems, and
the like. Focus on what teaching is,and can be. Leave for memoranda and

“brief information sessions the peripheral issues. 5

2}

o e e e B

Second, provide an immediate support to the new teacher in the form
of the best experienced teacher in the same area or at the same grade
level, These experienced teachers, often called peer teachers or helping

teachers, can be personal as well as professionally skillfu}l lifesavers.

They know where the materials are, have information about students, under-
‘0“ . . »t B

s of .curriculum requirements, -instructional -~ - - -



:be made present to students,,and in general, can help the newcomer with

—persons_ conssderably younger. ghan themselves. They also_exert. considerablelm”ﬁg;_m__;

_authorlty over those younger students. They also have had limited exper~,

-flection, and collaboration

--helping the beginning teacher. be effective. They should then be. helped.

"to understand and enact the strategies best suited to working with-another =~ -

may provide a comfort level for new teachers. A more formal, and highly

4

-t

;//

stand’ the way the school "works," heve ; command of Ehe sub}ect matter to
the maneuverlng necessary to begin to fit |nto a complex organlzatuon.
Third, provide careful and thoughtful traunlng for the peen teachers.n

Sometdmes-we forget the basics %hen we select someone-to work with a new
teacher. For example, beeause someone works very e?fectively with first
grade students, that is'inqufficient:reason to ;u5pe;; that he or she will
be equally effective.with another adtilt. Because an expef?enceq teacher

io powerful in a given sfstem,formelly‘or informally, it aoes not neces-
sarily followlthat—he oe she can translate that powe;.fntO'a comfortable

©

(and comforting) relationship-with a novice. Teachers typically work with

ience, in most school settlngs, working with other adults. And, unfortu-

a

nately, many have settled into a routine that, by 'its very naxure, mltnqatesw,uﬂﬁ”

against demonstrating the aforementioned qualities of dellberatton,;re-

[

- Peer  teachers should-be-selected -becéuse-' of .their potential for .. . ...

adult toward achieving that effectiveness. The informal ""buddy'' system

regarded and* rewarded, peer teacher system places demands upon the new <
. 5 e [+
w .~
teacher and upon the peer teacher and the system.
. a -
Fourth, provide support for the peer teacher-new teacher interaction,

New teachur programs are proliferating around the-country. ‘Some acknow.ledge

the need to provide a support system for the program, others assume that .

o @

11
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just connecting the new teacher to a .- 2 experienced one Is enough.

Still others have in place an elaborate observation, monitoring, and con-

sultation system that demands, and sometimes receives, equally elaborate

support systems in terms of real and ceremonial resource allocation. As
a general-rule, one might suggest that the more precise and formal the
expectations foE“the new teacher-peer teacher interactions and outcomes,

the more extensive the support necessary to accomplish them.

- The Kno@ledge Bases For Working With New Teachers. Earlier in this

1

peper, it was noted that some co!lege and university programs of teacher

preparaﬁion appear to be inadequate to their important tasks. This overly

generalized conclusion can also be made abnut school settings: In the

nsamghwayswghat,jﬁsiljurjonsgof,thherhedu;aiionmsomerimeshfajl_behind"lnbuvw”m“Mhbin;Ja

-

their acquisition and use of kﬁowledgegaboﬁt effective teaching and
schooling, school systems also rely more heavily upon locally=produced
folk wisdom about what is best for students and teachers in their cléss-
fboms. 'Alregdy mentioned was the more-than-o;casional teédency for

_ - |
school officials to claim- that ''teachers know best, let them make the

- decisions.! -This, of coursu, is-often a wise decision but-it depends-upon - - -~ .
..the. teacher .in question.  As.a blanket. statement uof policy, it is.more . .

" than inadequate, it is an abandonment of responsibility and an abrogation

of authority.
At least four know'edge bases should be qged in working with beginning |
teachers, anu. for:£hat,6a£te}; with‘ail persons concé;ned abou£ feac#fné>»nn
and learning. First, t;e past two decades have p}oduced'a considerable
body of information about"effecgive instruction qnd effective schoo}§.

The largest part of that information is the direct result of disciplined

inquiry subported by the National Institute of Education and carried forward

12
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by the research and‘develnpment center énd regional educational laboratory

_network, This knowledge .ranges from effective classroom management -and

-organizing for orderly transmission of information to students to. the

ways. that language influences instruction to effective delivery systems

for instruction, We are much more sanguine‘ebout the most powerful ways

to approach instruction than we were when many of us began our careers in

educatton. We mus t capitallze upon what we now know as we work with new
teachers. And, we can only realize the potential for that knowledge if-
it 1s a part of the ;epertoire of those charged with working with the

newcomers., = That holds for school officials as well as for peer teachers.

‘It holds for leaders in teacher organizations as well as ]t~holds<for

;As with all such d}cta, however, there remains a caveat to. be addresed -

in relation to research-derived knowledge about teaching and learning,
Partly due to the inadequate funding for this line of research and partly
due ‘to the inadequacies of the meth90109ies available to accomplish the

research agendas (although the latter is certainly advancing rapidly),

""much"of"the"research‘Was quite situation-specific. That is, findings are
directly applicable only to” pOPUIat'°“5 very Tike 'the ones in which the o

“original research was conducted. To generallze an effectuve teachung

strateqy, for example, that was discovered to be true with hfghly urben,r
third grade.chi!dren to subqepan_e]evepﬁh grade science is problemmatic.
The other part of the caveat is éhat much of the effeétivenessvresearch
wae correlational. That‘i», existing condtttons were found to contain re-
latlonshups between certain teacher behavuors and certain student outcomes.
It is only recently that experimental studies have aimed towerd inducing

-

te relationships into other‘setfings and testing for the ”reelity” of the




desired outcomes. ' ' :
"The lesson for those engaged in or planning: for ‘new teacher programs, .

then, is to treat research findings with some caution. And, even more im-

1

portantly, become'-skillful research consumers so that when research-derived e

4 . . i

--expectations for'teachers, new or experiénced, are a part of a teacher
education program, they can be defended.
5 secono knowledge cource for;new,teacher programs ccmes from another
;tne of educationalresearch, again supported largely by the National In-
stitute of Education, called effective 5chools-research. This line of

inquiry has attempted with some success'to identify those school level

characteristics that are related to positive aspects of school life such

T as student outcomes, school climate,” professuonaltsm and“the”lfke.»:+t»»~zww»»m-mnar

s entlrely possible that from this body of findings can be extracted
quidelines and procedures for use in developing programs for new teachers. .
For example,.there is some evidence/that professional collegiality (as
differentiated from personal regard) amohg-a school staff is pocitively
aasociatcd with school effectiveness. . I'f this ts the case, and | believe

t

utt is, a new teacher program would have ‘as one of its central character-'
actions around professiona\ matters. 7tt would promote the practlce of
teachers'working togethér, planning and-evaluating together, and trylno
- out new ideas together._:lt,would p]ace_new,teachers_jhrajtqatjohc_that
‘ calted for them to be contributingl(rather than receiving) members of.the
school communjty. it wodld,work toward.institutiona] status for all mem-
bers of the school community, including novice teachers. (Again, the
“caveat regarding effective teaching findings .must be advarnced in relaiion

to effective school findingst)

|st|cs the |ntroductton and malntenance of the ‘standard- of ‘peer ‘inter= - -




A third body of kpowledge in working with new tedchers is more

typical of current pragctice than the research-derived ones. This'is what B

can be 6alled craft kﬁowieQée: It is fhat information that is not neces-
»sarily derived from sy$teﬁa£iq. Hiscip]ingd Inquiry as it-is from 6b—
servations of teachers over time. It is, if youwill, what teachers
gay “works.”' Even though there are some claims to teachiﬁg becoming more
of a science, with’undecpinningg drawn frgm research'efforts, it is-still
. more likely that teéching is carried forward by the consequences of in-
-div}dual trial and error.. New teachers must be put into direct cpﬁtact
with_ .this craft knowledge. ~They mugt not be left to discover for them-
se]ves, often at'painful_cqst,what others.hgve found Quﬁmbefqre them.
e _ The isolation of teachers mentioned earlier, of course, must beb roken_
before it is possible for the craft knowlédge to be transmitted from one
. tegchef to another, from an experienced teacher.to a newcomer. The
peer teacher strategy may help with this but it is only a limited approach.
New teachers shoﬁld be put into settings whe(g there are multiple inter=

- actions with a number of teachers. Settings where the chief topic of

—interaction is the matter of schooling -=- instructional.approaches, cur= . . . ..

“materials development, ‘and thne like. " The key here is the ‘integrationof "~ "~ -

the new teacher into the best of the culture of the school and the set-

u &y i

] ting. .
" o The last body of kﬁow4edge-l will mention ié, pefhaps,.the mos t ééh--mm
troversial. It Is that diverse and often conflicting set of values and
beliefs aboqt what teaching, geachers, and schools should be about. Al-

thouéh it appears that some believe that teaching and.sch uiing are

neutral and value-free, we know that such is not the case. The ways that

i |
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-teaching and schooling move forward are driven, .or ought to be driven,

by a set of shared beliefs about best practice. Those beliefs may be

buttressed by research or créft knowledge. %hey may also be.supported

by a genuine and well-thought-out concéption of what used to be called

""the good' life' in relation to thé b}naaer séciety. Receﬁt years Bave

geen the domination of 2 beliet that schools are places where thé so-called
bas'rs should be the heart, if;not the entire body, of.teach{ng.and Iearning.
We have found, to our dismay, that this attention seems 10 ha;e diminished

students' problem-solving abilities, their skill in logical deduction,

'their approach to complex issues. Moreover, there is growing testimony
from teachers that the consequences of the lockstep approach to ensuring

basic skills on the part of students has made their rcles those of automatons '"

‘rather than professionals,'workerS‘rather than managers of instruction,

pawns instead of decision-makers.
New teachers must be introduced to and  helped to enter into the

important dialogue of what schools should be accomplishing and how they.

should be a parﬁ of'that accomplishment, They must, from the first, be
~involved in debates about the role of schools in the United States ‘culture.
They must be helped to understand the vital role they play in molding

-the-future--of this—-country, --—-—- - - e STee s ees s g

What Policy and Administrative Strategies Should Be Adopted?

. of course, this paper touches only pieces of the complex puzzle that

centers on teacher education in relation to newcomers to the profession.

’

Even so, it is necessary to think about institutional decisions that will
enhance, rather than inhibit, even these few parts of the puzzle. What
follows is a set of recommendations for helping new teachers ''cross the

bridge'" from professional preparation programs to ongoing classrooms and

schools,
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1. School systems and colleges of education must hecome more

collaborative in terms of what they know, what they believe necessary
'iorwfeacners to'know,rand th they accompiish their common'oQJectives.
: ' ‘ \The isolation of higher education from pubiic and private elementary and
| secondary schools is, naturally, a consequence offdramatic' and compii-

’ “ < :
cated institutional differences. Those differences must be put aside,

however, in the common aims associated wiih preparation for a profession,
This is particularly true when that profession is so vitally important to
the nation and to the Tives of the millions who comprise it.

2. A Stance-of aiming toward excellence, as OppOSed to ensuring min-

imum competence, should be taken in regard to worklgy with new teachers.

L3

To seiect a iowest common denominater as a standard‘Yor new teachers is

O U | . ‘ [T S m e e

~to ignore the challenges of teaching as well as to ignore the strong pos-

“sibility that such a standard will become the guideline for years and
years of professional oractice. To aim toward excellence is to evaluate
instead of inspect, to involve instead of isolate, to promote risk=-taking

instead of preservation of the status quo, to celebrate change instead

of fearing it, to concentrate on growth rather than. on remaining static, . .
to acknowledge publicly instances of 'excellence rather than ignoring

exception to it.,
3. ,Existing models of new teacher programs must be studied thoroughly
‘and over time. .These models range from highly t%chnoiogized ones to in-
formal local efforts. Some demand complex understandings of participants
while ofhers‘depend“upon tacit understandings among parties to the.activities.
Some are Iarge-scaie and grandiose, others very situation—specific. ~ Some

rely heavily upon re:earqn-derived knowledge, others reiy more on what

\
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.o participants collectively believe to he true. We are only recently be-

coming more understanding of the complexities associated with providing

effective inétru;tion. Part of that understandfng is related to new teachers,
~but not ?néugh. Re§éarch in teacher education Qénerally.needs more atteﬁ;
tion from both the cammunity of academic scholarship and the community of
practice. %" |
L, New questfons must be framéd and new answers‘must be found. llt
wasn't very long ago that teaching and schooling were looked upon as
- ‘ | relatively simple phenomena. Someone.taught someone else something in a
place called a school. We are now much more sophisticated in our ack-
nowledgement that peaching.and schooling_are enormously complicated
R oo .. enterprises.  With t,,h,al_t. sensitivity nnmn nd, we can-ask ..mgr,@:épp.lcgn_ci ate
‘ ‘ ' ' C
“ - questions and, one hopes, derive more meaningful answers. .
- 5. We must become increasingl?[adamant that teacher .preparation

programs send forth new teachers who match a realistic and well-articulated

»

expectation of an effective teacher, at least atlthe early stages of a
career. This will force-us into uncomfér;aﬁle pﬁstures about‘standards
~--- - -for -accreditation of teacherweducationwprograms,ltheénforqementof those ... . .. ..
~stondards, and .the abandonment .of a,ﬂléissez.falnenfattitude_toward the.

preparation of persons to provide a central service to a free country. "
: : i

6. We must, as a nation and as a community of interest within tbe
nation, recognize that excellence in education and in working with new
1 568 expériencea te;chers-wilILQépend,_in iarge meagure, upon the willfég;
ness to allocate resourcés ih amopnts.equal to.the task., This willing- . e -
ness will have to be present at all levels of the society from the Federéi
governmeﬁt through state'agencfes to local communities; There is, we

“know, no quick fix for institutions in jeopardy. And, | believe with many
| .
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-~ otners, that schdolsrih‘our’COQntry are in jeopardy. . It is reasonable to .
- take the position that the next decade, a time when school enrollments a;é
'eXpecteé to rise andularéer numbers of new teachers will be ngeded in schools,
is the time to make significant. differences hwthéways thaf teaching and
schooling are carried forward.] We can use this opportﬁnity in many ways, one
) :

of which is the recognition that educational opportunities for new‘teachérs

should and can be powerful influencers upon educational practice.

|
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